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Advanced Cognition: PSYC.5880-201 
Location: Coburn Hall, room 210 
Tuesdays & Thursdays, 2:00 - 3:15PM 
09/01/2021 to 12/18/2021 
Graduate-level course (advanced undergraduate 
students by permission only)

Professor: Miko M. Wilford, Ph.D. 
Email: Miko_Wilford@uml.edu 
Office: Coburn Hall, room 326 
Office Hours: Tuesdays & Thursdays, 12:00 to 
1:30PM (or by appointment) 
Office Phone: (978) 934-3975

The Basics
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Summarize the history of 
cognitive psychology as well as 
the context in which it was 
founded 

Describe the well-established 
theories and controversies that 
define major areas in cognitive 
psychology (e.g., memory, 
judgment, etc.) 

Identify and summarize 
different theoretical 
approaches to human 
cognition 

Develop and propose an 
empirical study, or compose a 
detailed review and analysis, 
of an aspect of human 
cognition in APA style

Learning Objectives - Students Will Be Able To:

Course Description: 
This course will provide an advanced overview of the scientific study of 
mental processes. Specifically, we will read a number of experimental 
and review articles that describe or contribute significant advancements 
to our understanding of memory, decision-making, language, attention, 
perception, etc. In every class, readings will be critically evaluated and 
synthesized through discussions and a variety of in-class review activities 
with a particular emphasis on cognition in a broader human context. This 
course can serve as a (4000-level) Psychology Elective for 
undergraduate or Masters students. It can also fulfill a content course 
requirement for Ph.D. students. 
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Attendance 
is expected... 

1.  Exams will include 
content and examples 
presented in the readings 
and discussed in class. 
Class discussion will be a 
critical component of 
establishing reading 
comprehension. 

2.  Course readings will 
often be summarized in 
class via student 
presentations 
All students will be required to 
present a summary of one of 
the assigned articles.  

3.  Participation grades will 
be determined primarily by 
engagement in class 
discussions. 
Discussion is an integral part of 
learning in this class.  

4.  Absences will be 
documented. 
Students who miss more than 
three classes will lose 5 
participation points for each 
additional absence. 
Consequently, students who 
miss more than twelve classes 
will receive a zero for 
participation. Students who 
must miss multiple classes for a 
good reason (e.g., extended 
illness), should notify Professor 
Wilford in a timely manner; in 
these cases, an alternative 
assignment can be provided. 
5.  Tardiness will be 
documented. 
Two tardies will be equivalent 
to one absence and will 
accumulate as such.  

Course Assignments* 

3 Exams 150 points (50 each) 30%

1 Proposal/Review 150 points 30%

3 Reaction Papers 100 points (~33 each) 20%

1 Summary Presentation 50 points 10%

Participation 50 points 10%

Total 500 points 100%

Grading Percentages 

A 463+ points 93-100% B- 398-412 points 80-82%

A- 448-462 points 90-92% C+ 383-397 points 77-79%

B+ 433-447 points 87-89% C 348-382 points 70-76%

B 413-432 points 83-86% F
347 or fewer 
points* 0-69%

Course Materials & Reading Assignments: 
There are no required books for this course. Instead, readings as 
well as all other course materials (e.g., discussion questions, 
assignment instructions, lecture notes, etc.) will be available on 
Blackboard. See p. 6-10 for a tentative list of the course readings. 

All readings will be organized into topical lists. Each list will have 
a corresponding folder on Blackboard—folders will include all 
required readings, as well as discussion questions for the 
readings. Students will be expected to complete all assigned 
reading prior to class. 

*Grade disputes must be addressed within 2 business days (i.e., M-F) of the 
grade being posted on Blackboard.

*University policy allows students to receive an incomplete grade (INC) ONLY if 
the student is in good standing but is unable to complete a “final course 
requirement” for a legitimate reason. The “final course requirement” refers to 
the final exam only.    
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Readings should be completed prior to the class in which they are discussed.  
*Please note that each reading is aligned to correspond to the day (not the week) that it will be reviewed in 
class.  
✝Assignments are also aligned to correspond to the day that they are due (e.g., Reaction Paper 1 is due Sept. 
23rd)
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Date Topic & Reading List Assignments
Sept 2 (R) Introduction & Syllabus Overview 

Sept 7 (T) 
Sept 9 (R) 

*List #1: The Cognitive Revolution 
List #2: Research Methods: Basics 

Sept 14 (T) 
Sept 16 (R) 

List #3: Research Methods: Controversy 
List #3 cont.: Research Methods: Controversy 

Sept 21 (T) 
Sept 23 (R) 

List #3 cont.: Research Methods: Controversy 
Exam One Review ✝REACTION PAPER 1 DUE

Sept 28 (T) 
Sept 30 (R)

EXAM ONE  
List #4: Attention

Oct 5 (T) 
Oct 7 (R)

List #4 cont.: Attention 
List #5: Recognition 

Oct 12 (T) 
Oct 14 (R)

List #6: Working Memory 
List #7: Explicit (& Semantic) Memory PROPOSAL/REVIEW TOPIC DUE 

Oct 19 (T) 
Oct 21 (R)

List #7 cont.: Explicit (& Semantic) Memory 
List #8: Implicit Learning & Memory

Oct 26 (T) 
Oct 28 (R)

List #8 cont.: Implicit Learning & Memory 
Exam Two Review REACTION PAPER 2 DUE

Nov 2 (T) 
Nov 4 (R)

EXAM TWO - CUMULATIVE 
List #9: Memory & Emotion

Nov 9 (T) 
Nov 11 (R)

List #10: Memory Accuracy Issues 
NO CLASS: VETERAN’S DAY Deadline to withdraw (W) is Nov. 12

Nov 16 (T) 
Nov 18 (R) 

List #10 cont.: Memory Accuracy Issues  
List #10 cont.: Memory Accuracy Issues  

Nov 23 (T) 
Nov 25 (R)

Peer Review of Proposals/Reviews 
NO CLASS: THANKSGIVING RECESS

Nov 30 (T) 
Dec 2 (R)

List #11: Judgment & Decision-Making 
List #11 cont.: Judgment & Decision-Making

FINAL PROPOSAL/REVIEW DUE

Dec 7 (T) 
Dec 9 (R)

List #12: To Be Determined (By You!) 
Final Exam (Three) Cumulative Review REACTION PAPER 3 DUE



In-Class 
Expectations: 
During course 
lectures… 

1.  Cell phones should 
be silenced and put 
away, and laptops/
tablets are allowed 
for class tasks only. 
This expectation is to the 
benefit of the instructor 
and all students. Cell 
phones and web-surfing 
produce unwanted class 
distractions. 

2.  Discussion should 
be relevant to the 
class material. 
Students should always 
feel free to join in class 
discussions and to admit 
when concepts are 
unclear. 

3.  Act in a manner 
that creates an 
atmosphere of 
academic discourse 
and respect. 

The academic golden 
rule is to treat others the 
way that you would like 
to be treated, and act in 
a way that maximizes 
everyone’s opportunity 
to learn in a respectful 
environment.   

Reactions, Presentations, & Proposal/Review 
Reaction Papers. The reaction papers should be 2-3 pages, double-

spaced in an easy-to-read font. They should describe students’ reactions to some 
aspect of the course material (i.e., a concept, study finding, or principle) 
presented in the readings or in class. The content of the reaction paper is up to 
the student (e.g., students can describe an example of a concept in their 
personal lives, they could critique the logic of an experiment that is described, 
or they could relate aspects of some cognitive principle to something from 
another source). Reaction papers will be evaluated in terms of accuracy of 
content and the clarity and creativity of critical thinking revealed. Only papers 
submitted on time and in Word format (.doc or .docx) will be eligible for full 
credit. Late papers will be penalized 20% for each day late. Papers later than 
3 days will not be accepted and will receive a zero.   

Summary Presentations. All students will be required to summarize one 
of the assigned articles in class. All articles will be assigned on the first day of 
class. Students will be expected to prepare a 10- to 15-minute summary of the 
paper. The summary should include: an outline of the article, the paper’s 
implications (e.g., How does it contribute to the literature?), and the article’s 
most important take-home message(s). This summary should be prepared as a 
Powerpoint presentation, which must be emailed to Professor Wilford a 
minimum of 24-hours prior to the presentation. After the presentation, students 
will be expected to lead a discussion over the reading for which they should 
prepare discussion prompts/questions that should also be sent to Professor 
Wilford 24-hours prior to the presentation. Unless excused, students absent on 
their presentation days will receive a 0 for that presentation. 

Proposal/Review. Students will have the option of completing a study 
proposal or a comprehensive review concerning an aspect of human cognition. 
Both will require students to cite a minimum of ten peer-reviewed articles and 
synthesize information from those papers to support a proposed research study, 
or to provide a comprehensive review of a researched area of human 
cognition. All papers must be prepared in accordance with the 6th edition of 
the APA Publication Manual. The paper should be 10-12 pages excluding the 
cover page, abstract, and references. Only papers submitted on time and in 
Word format (.doc or .docx) will be eligible for full credit. Late papers will be 
penalized 20% for each day late. Papers later than 3 days will not be 
accepted and will receive a zero. More detailed instructions will be provided on 
Blackboard when appropriate.

Exams 
All exams will be cumulative, and will consist primarily of short answer/essay questions. Students will be 

required to complete exams during the allotted class time, even if they arrive late. Exams can only be made 
up if students have notified Professor Wilford of the reason for their absence and made arrangements to make 
up the exam prior to it being discussed in class (~1 week after the exam is first administered). Students might 
be permitted to use a laptop for particularly long essay questions, but will be expected to ensure their laptops 
are silenced and that wifi is turned off. 4



Trenz Pruca Aliquam de Mantis 

Correspondence & Academic Resources 
- The easiest way to contact Professor Wilford is by email (Miko_Wilford@uml.edu). I will typically 

respond to course emails within 2 business days (i.e., M-F 9AM-5PM and excluding holidays). 
Students can also stop by Professor Wilford’s office hours or make an appointment.  

- Course-related materials and grades will be available on Blackboard (https://
lowell.umassonline.net/)—including the syllabus, lecture materials, readings, assignment 
materials, etc. 

- Students who feel academically overwhelmed should take advantage of campus resources—for 
instance, the Writing Center (https://www.uml.edu/Writing-Center) offers free graduate-level 
tutoring sessions to students as long as they schedule an appointment in-advance.

Academic Integrity: 
Any exam or paper that shows evidence of plagiarism will receive a 0 and the responsible student 
will be referred for disciplinary action, as stated here: https://www.uml.edu/Catalog/
Undergraduate/Policies/Academic-Policies/Academic-Integrity.aspx. Plagiarism includes, but is not 
limited to indications that: multiple phrases or references have been copied from a website, 
textbook, article, peer’s work, or other source without enclosing the words in quotation marks, 
students collaborated on an individual project, a student allowed someone else to copy his/her 
work, or a paper submitted in another course is used. Students may, of course, use material from 
class and from published or electronic sources, provided that the source is cited in proper APA 
style. All papers will be submitted to SafeAssign—a tool that checks for plagiarism via linguistic 
pattern-recognition algorithms. Exam responses will also be submitted to SafeAssign when 
appropriate. 

Not understanding this policy, or not realizing that plagiarism was committed, will not exempt any 
student from the penalties described above.  

Accommodations and Support: 
- Students with disabilities can contact the Office for Disability Services 
(uml.edu/student-services/Disability/) 

- Support services are available via the Student Counseling Center (https://
www.uml.edu/student-services/Counseling/) 

- UMass Lowell is committed to the fair treatment of all its students by faculty, 
staff, and other students. If students feel they have been unfairly treated, they 
can read their rights here: uml.edu/Catalog/Undergraduate/Policies/
Academic-Policies/Student-Complaints.aspx. 

- UMass Lowell strives to provide a safe and secure environment for all its 
students and employees. In an emergency, UMass Lowell police can be 
reached by dialing x4-2911 or at police@uml.edu.    
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List # List Title Readings
1 The Cognitive 

Revolution

2 Research 
Methods: Basics 

3 Research 
Methods: 
Controversy

Pashler, H., & Harris, C. R. (2012). Is the replicability crisis overblown?  
           Three arguments explained. Perspectives on Psychological Science, 
           7(6), 531-536. doi: 10.1177/1745691612463401 
Ferguson, C. J., & Heene, M. (2012). A vast graveyard of undead      
           theories: Publication bias and psychological science’s aversion to 
           The null. Perspectives on Psychological Science, 7(6), 555-561.  
           doi: 10.1177/1745691612459059 
Nosek, B. A., Spies, J. R., & Motyl, M. (2012). Scientific utopia: II.  
           Restructuring incentives and practices to promote truth over 
           publishability. Perspectives on Psychological Science, 7(6), 615- 
           631. doi: 10/1177/1745691612459058 
Wagenmakers, E. J., Wetzels, R., Borsboom, D., van der Maas, H. L. J., & 
           Kievit, R. A. (2012). An agenda for purely confirmatory research.  
           Perspectives on Psychological Science, 7(6), 632-638. doi:  
           10.1177/1755691612463078

Segal, E. M., & Lachman, R. (1972). Complex behavior or higher mental 
process: Is there a paradigm shift? American Psychologist, 27(1), 46-
55. doi: 10.1037/h0032254 

Skinner, B. F. (1987). Whatever happened to psychology as the science of 
behavior? American Psychologist, 42(8), 780-786. doi: 
10.1037/0003-066X.42.8.780 

Sperry, R. W. (1993). The impact and promise of the cognitive revolution. 
American Psychologist, 48(8), 878-885. doi: 10.1037/0003-
066X.48.8.878 

Responses to Sperry (1993) 
Hergenhahn, B. R. (1994). Psychology’s cognitive revolution. American 

Psychologist, 49(9), 816-817. doi: 10.1037/0003-066X.49.9.816.b  
Morf, M. E. (1994). Sperry’s leap. American Psychologist, 49(9), 817-818. 

doi: 10.1037/0003-066X.49.9.817 
Sampson, E. E. (1994). Sperry’s cognitive revolution. American Psychologist, 

49(9), 818-819. doi: 10.1037/0003-066X.49.9.818 
Holdstock. T. L. (1994). Is the cognitive revolution all it is made up to be? 

American Psychologist, 49(9), 818-819. doi: 10.1037/0003-
066X.49.9.819 

Miller, G. A. (2003). The cognitive revolution: a historical perspective. Trends 
in Cognitive Sciences, 7(3), 141-144. doi: 10.1016/S1364-
6613(03)00029-9 

Payne, D. G., & Westerman, D. L. (2003). Research methods in cognition. In S. 
F. Davis (Ed.), Handbook of research methods in experimental 
psychology (pp. 365-388). Malden, MA: Blackwell Publishing Ltd. 

Simmons, J. P., Nelson, L. D., & Simonsohn, U. (2011). False-positive 
psychology: Undisclosed flexibility in data collection and analysis 
allows presenting anything as significant. Psychological Science, 
22(11), 1359-1366. doi: 10.1177/0956797611417632 
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List # List Title Readings
3 (cont.) Research 

Methods: 
Controversy 

Neuroskeptic (2012). The nine circles of scientific Hell. Perspectives 
           on Psychological Science, 7(6), 643-644. doi: 10.1177/ 
           1745691612459519 
Ioannidis, J. P. A. (2012). Why science is not necessarily self-correcting. 
           Perspectives on Psychological Science, 7(6), 645-654. doi:  
           10.1177/1745691612464056 
John, L. K., Loewenstein, G., & Prelec, D. (2012). Measuring the  
           prevalence of questionable research practices with incentives for 
           truth telling. Psychological Science, 23(5), 524-532. doi: 10.1177/ 
           0956797611430953 
Open Science Collaboration (2015). Estimating the reproducibility of             
           psychological science. Science, 349(6251), 943. doi: 10.1126/ 
           science.aac4716 
Gilbert, D. T., King, G., Pettigrew, S., & Wilson, T. D. (2016). Comment on  
           ‘Estimating the reproducibility of psychological science’. Science,  
           351(6277), 1037. doi: 10.1126/science.aad7243 
Anderson, C. J., Bahnik, S., Barnet-Cowan, M., Bosco, F. A., Chandler, J., 
           Chartier, C. R., … Zuni, K. (2016). Response to Comment on  
           ‘Estimating the reproducibility of psychological science’. Science,  
           351(6277), 1037. doi: 10.1126/science.aad9163 
^Fiske, S. T. (2016). A call to change science's culture of shaming. APS  
           Observer. Available online at: https:// 
           www.psychologicalscience.org/observer/a-call-to-change-sciences- 
           culture-of-shaming 
^Document includes original draft and published version 

Klein, R. A., Vianello, M., Hasselman, F., Adams, B. G., Adams, R. B., Jr., 
           Alper, S., … Nosek, B. A. (2018). Many Labs 2: Investigating 
           variation in replicability across sample and setting. Advances in  
           Methods and Practices in Psychological Science, 1(4), 443-490.     
           https://doi.org/10.1177/2515245918810225 
Pages: 446-448, 467-483

4 Attention Fernandez-Duque, D., & Johnson, M. L. (2002). Cause and effect 
           theories of attention: The role of conceptual metaphors. Review of  
           General Psychology, 6(2), 153-165. doi:  
           10.1037//1089-2680.6.2.153 
**Driver, J. (2001). A selective review of selective attention research from 
           the past century. British Journal of Psychology, 93, 53-78. doi: 
           10.1348/000712601162103 
Pages: 53-66, 72-78 

**Bargh, J. A. (1992). The ecology of automaticity: Toward establishing  
           the conditions needed to produce automatic processing effects.  
           The American Journal of Psychology, 150(2), 181-199. doi:  
           10.2307/1423027
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List # List Title Readings
4 (cont.) Attention Moors, A., & De Houwer, J. (2006). Automaticity: A theoretical  

           and conceptual analysis. Psychological Bulletin, 132(2),  
           297-326. doi: 10.1037//0033-2909-132.2.297 
Pages: 297-302

5 Recognition Yin, R. K. (1969). Looking at upside down faces. Journal of  
           Experimental Psychology, 81(1), 141-145. doi: 10.1037/h0027474 
Diamond, R. & Carey, S. (1986). Why faces are and are not special: An  
           effect of expertise. Journal of Experimental Psychology: General,  
           115, 107-117. doi: 10.1037//0096-3445.115.2.107 
Wong, A. C. N., Palmer, T. J., & Gauthier, I. (2009). Conditions for  
           facelike expertise with objects: Becoming a Ziggerin expert—but  
           which type? Psychological Science, 20(9), 1108-1117. doi: 10111/j. 
           1467-9280.2009.02430.x 
Wilford, M. M., & Wells, G. L. (2010). Does facial processing prioritize  
           change detection?: Change blindness illustrates costs and benefits  
           of holistic processing. Psychological Science, 21(11), 1611-1615.  
           doi: 10.1177/0956797610385952

6 Working 
Memory

Baddeley, A. (2012). Working memory: Theories, models, and  
           controversies. Annual Review of Psychology, 63, 1-29. doi:  
           10.1146/annurev-psych-120710-100422 
Conway, A. R. A., Kane, M. J., & Engle, R. W. (2003). Working memory  
           capacity and its relation to general intelligence. TRENDS in  
           Cognitive Sciences, 7(12), 547-552. doi: 10.1016//j.tics. 
           2003.10.005

7 Explicit (& 
Semantic) 
Memory

Brown, S. C., & Craik, F. I. M. (2000). Encoding and retrieval of  
           information. In E. Tulving, & F. I. M. Craik, The Oxford handbook  
           of memory (pp. 93-107). New York, NY: Oxford University Press. 
Gallo, D. A., & Wheeler, M. E. (2013). Episodic memory. In D. Reisberg  
           (Ed.), The Oxford handbook of cognitive psychology (pp.  
           189-205). New York, NY: Oxford University Press. 
Pages: 189-198, 201-205 
**Tulving, E. (2002). Episodic memory: From mind to brain. Annual  
           Review of Psychology, 53(1), 1-25. doi: 10.1146/annurev.psych. 
           53.100901.135114 
Pages: 1-3, 5-11, 12-20 

Collins, A. M., & Loftus, E. F. (1975). A spreading-activation theory of             
           semantic processing. Psychological Review, 82(6), 407-428. doi:  
           10.1037//0033-295x.82.6.407 
Pages: 407-415 
Medin, D. L. (1989). Concepts and conceptual structure. American  
           Psychologist, 44(12), 1469-1481. doi: 10.1037//003-066x. 
           44.12.1469 
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List # List Title Readings
7 (cont.) Explicit (& 

Semantic) 
Memory 

**Holyoak, K. J. (2008). Relations in semantic memory: Still puzzling  
           after all these years. In M. A. Gluck, J. R. Anderson, & S. K.  
           Kosslyn (Eds.), Memory and mind: A festschrift for Gordon A.  
           Bower (pp. 141-158). New York, NY: Erlbaum.

8 Implicit Memory Mulligan, N. W., & Besken, M. (2013). Implicit memory. In D.  
           Reisberg (Ed.), The Oxford handbook of cognitive psychology  
           (pp. 220-231). New York, NY: Oxford University Press. 
**Tulving, E. (1985). How many memory systems are there? American  
           Psychologist, 40(4), 385-398. doi: 10.1037/0003-066X.40.4.385 

Tulving, E., & Schacter, D. L. (1990). Priming and human memory systems.  
           Science, 247(4940), 301-306. doi: 10.1126/science.2296719 
Roediger, H. L., III. (1990). Implicit memory: Retention without  
           remembering. American Psychologist, 45(9), 1043-1056. doi:  
           10.1037//0003-066x.45.9.1043 
Butler, L. T., & Berry, D. C. (2001). Implicit memory: Inattention and  
           awareness revisited. Trends in Cognitive Science, 5(5), 192-197.  
           doi: 10.1016/s1364-6613(00)01636-3

9 Memory & 
Emotion

**Fiedler, K., & Hutter, M. (2014). Memory and emotion. In T. J. Perfect  
           & D. S. Lindsay (Eds.), The SAGE Handbook of Applied Memory,  
           (pp. 145-161). Los Angeles, CA: SAGE publishing.  
Gray, J. R. (2004). Integration of emotion and cognitive control.  
           Current Directions in Psychological Science, 13(2), 46-48.  
           doi: 10.1111/j.0963-7214.2004.00291.x 
Richards, J. M. (2004). The cognitive consequences of concealing  
           feelings. Current Directions in Psychological Science, 13(4),  
           131-134. doi: 10.1111/j.0963-7214.2004.00291.x   
Shobe, K. K., & Kihlstrom, J. F. (1997). Is traumatic memory special?  
           Current Directions in Psychological Science, 6(3), 70-74. doi:  
           10.1111/1467-8721.ep11512658 
Cubelli, R. & Della Sala, S. (2008). Flashbulb memories: Special  
           but not iconic (Letter). Cortex, 44, 908-909. doi: 10.1016/ 
           j.cortex.2008.03.003 

10 Memory 
Accuracy Issues

**Kelley, C. M. (2014). Forgetting. In T. J. Perfect & D. S. Lindsay  
           (Eds.), The SAGE handbook of applied memory, (pp.             
           127-144). Los Angeles, CA: SAGE Publishing. 
Johnson, M. K. (2006). Memory and reality. American  
           Psychologist, 61(8), 760-771. doi: 10.1037/0003-066X. 
           61.8.760 

 
**Schacter, D. L. (1999). The seven sins of memory: Insights from  
          psychology and cognitive neuroscience. American Psychologist,  
          54(3), 182-203. doi: 10.1037//00003-066x.54.3.182 
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List # List Title Readings
10 (cont.) Memory 

Accuracy Issues 

11 Judgment & 
Decision 
Making 

Tversky, A., & Kahneman, D. (1981). The framing of decisions and the  
         psychology of choice. Science, 211(4,481), 453-458. doi: 10.1126/ 
         science.7455683 
**Hsee, C. K., Loewenstein, G. F., Blount, S., & Bazerman, M. H. (1999).  
         Preference reversals between joint and separate evaluations of a  
         review and theoretical analysis. Psychological Bulletin, 125(5),  
         576-590. doi: 10.1037//0033-2909.125.5.576 
Kahneman, D., & Klein, G. (2009). Conditions for intuitive expertise: A  
         failure to disagree. American Psychologist, 64(6), 515-526. doi:  
         10.1037/a0016755 

**Chernev, A., Bockenholt, U., & Goodman, J. (2015). Choice overload:  
         A conceptual review and meta-analysis. Journal of Consumer  
         Psychology, 25(2), 333-358. doi: 10.1016/j.jcps.2014.08.002 
Pages: 333-354 
Wilford, M. M., Sutherland, K. T., Gonzales, J. E., & Rabinovich, M.  
        (2021). Guilt status influences plea outcomes beyond the shadow-of- 
        the-trial in an interactive simulation of legal procedures. Law and  
        Human Behavior. https://doi.org/10.1037/lhb0000450

12 T.B.D. To be determined

Roediger, H. L., III, & McDermott, K. B. (2000). Tricks of memory. Current  
          Directions in Psychological Science, 9(4), 123-127. doi:  
          10.1111/1467-8721.00075 

 
Schooler, J. W., Bendiksen, M., Ambador, Z. (1997). Taking the middle  
         line: Can we accommodate both fabricated and recovered           
         memories of sexual abuse? In M. A. Conway (Ed.), Recovered  
         memories and false memories: Debates in psychology (pp.  
         251-292).  
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